Integration of dynamic and static modeling on guided inquiry learning can help students to understand chemical concepts at macroscopic, symbolic and microscopic levels. This research aimed to examine and to explain the differences of students' multiple representation ability that was taught by guided inquiry with dynamic and static modeling in redox reaction concept. This research used descriptive and quasi-experimental design. Data were analyzed using descriptive and manova statistics analysis. The results showed that the ability of students' macroscopic level that was taught by guided inquiry with dynamic and static modeling is the same. While the student's symbolic and microscopic level ability that was taught by guided inquiry with dynamic modeling higher than student's ability that was taught by guided inquiry with static modeling. The implication of this research is chemistry learning with dynamic modeling can help students to construct chemical concept more easily and gain the complete understanding.
help students to learn chemistry more fully and remember chemical concepts more easily (Tuysuz, et al., 2011) . Based on these empirical studies, we need the appropriate strategies to teach the concept of redox reactions. One of them is the integration of microscopic modeling such as drawing and animation on guided inquiry learning. Tuysuz, et al. (2011) (Hilton & Nichols, 2011) .
While guided inquiry learning is a learning model that can train science process skills of students by giving chance to them to discover concepts independently through experiments and cooperative discussions so that they can develop their conceptual understanding.
The results of a study reported that inquiry can improve students conceptual understanding, students achievement, science process skills, students ability to construct knowledge, make learning more meaningful because the concept can be stored in students long term memory and it can improve scientific communication skills (Tuan, et al, 2005; Yousefzadeh, et al, 2007; Blanchard, et al, 2010) .
The innovation of inquiry learning with microscopic modeling such as computer-based visualization have a significant potential to improve students' conceptual understanding and achievement in chemistry (Linn, et al., 2006 in Stieff, 2011 At this stage students convey ideas, design experiments, do experiments in the laboratory, and make observations to collect data that will be used in problem solving. In this stage, students will get data of macroscopic images related with the issues studied.  Simulation Activity
In the simulation activity, students explore microscopic media (dynamic/static modeling) to build microscopic ability of macroscopic phenomena that is obtained from experiments. Students are guided to make predictions and explanations about the relationship between macroscopic and microscopic levels. Discussion Activity This stage is the stage of concept formation. In this stage, students exchange information, share and clarify ideas, give and receive help and feedback. This process is designed to provide questions that encourage students to think critically and analytically related to macroscopic and microscopic exploration results. In this activity, students use multiple representation in transforming, analyzing, and interpreting data, and using it to create explanations, arguments, and conclusions. Application At this stage, students' knowledge and understanding are tested by giving a quiz in the end of each meeting and a test of learning outcomes in the end of the material Closure This stage is the final activity which students validate their learning outcomes, reflect what they have learned, and assess their performance (self-assessment). Validation is done by reporting learning outcomes (what they understand) to colleagues and teacher to gain perspective on the content and quality of learning outcomes Jurnal Penelitian dan Pembelajaran IPA Langitasari, et al Vol. 4, No. 1, 2018, p. 1-13 5 Guided inquiry learning activities with dynamic and static modeling is designed as in Table 1 Normalized Gain (N-gain) and criteria show in Table 2 . (Liu, et al., 2008) so that it make the learning more interactive and authentic and abstract concepts becomes more concrete (Ramasundarm, et al., 2005 in Smetana & Bell, 2012 . Dynamic animation can also help students to build strong links between three levels of representation (macroscopic, symbolic, and microscopic) so that finally it can improve student's representation skills (Wu, et al., 2001; Ardac & Akaygun, 2004; Levy, 2013; Langitasari, 2016) .
The results of this research proved that the integration of dynamic modeling on guided inquiry learning is a potential strategy to improve ability of students' macroscopic, symbolic and microscopic.
Using of animation on inquiry approach is one of alternative strategies that can help students to understand abstract concepts (Zhang & Linn, 2011; Levy, 2013; Utari, et al, 2017) . In addition, Stieff (2011) 
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